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Abstract
　This paper is a preliminary report on the Language Exchange (LEX) programme which started at 
Chiba University from April 2017. LEX is a programme designed to help students form partnerships 
to teach language  and exchange cultural information in accordance with each other’s needs, 
according to a learning plan jointly developed by the student partners. More than 100 Chiba 
University students participated in both the first and second semester programmes in 2017. A total 
of 14 languages were involved,  including languages  that were not offered as subjects at Chiba 
University. In this report, we focus on the first semester of FY 2017-specifically, the reasons for 
starting the LEX programme; the background and features of the programme; the practical steps 
taken in order to conduct the programme; and students’ responses to a feedback questionnaire 
administered at the end of the programme. The report concludes with a clarification of issues to be 
addressed on future LEX programmes and potential areas of research. 
要旨
　本稿は、筆者ら２名が千葉大学において2017年度前期より始めたランゲージ・エクスチェ
ンジ・プログラムLEXに関する実践報告である。LEXは、学習言語を母語・母国語とす
るランゲージ・パートナーとともに学習計画を立て、互いのニーズに合った内容で言葉や
文化を教え合うことを目的としたプログラムで、学生の学習意欲を高め、自律学習を促す
効果があると考える。2017年前期・後期それぞれ100名を超える千葉大生が参加し、千葉
大学において科目として開講されていない言語を含む14言語で実施された。本報告では、
2017年度前期の取り組みを中心に、筆者らがLEXを始めるに至った経緯、プログラムの
周知や学生のマッチングからフォローアップ・アンケート実施までのLEX運営側として
の筆者らの取り組みと、前期フォローアップ・アンケート集計結果から明らかになった、
自律学習に関する学生の満足度と今後の課題について述べた。
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Introduction
　In 2014 Chiba University was designated a Super Global University by the Japanese 
government. In 2016/7, over 900 regular, research and auditing international students, 
as well as approximately 650 specially invited international students were studying in 
Chiba University. These numbers are growing year by year. Even before the status of 
Super Global university was conferred, Chiba University had already established a 
number of programmes accepting international students. One example is the J-PAC 
(Japan Program at Chiba) programme, which accepts students from partner universities 
for a period of five or eleven months. In 2017, there were approximately 75 students on 
this programme.
　As part of the university’s approach to foster greater numbers of students who would 
be able to cope with studying abroad, and who would be able to interact naturally and 
smoothly with people from other countries, the Chiba University English House was 
established. This facility is designed as a combination self-access centre, English 
language community and English support centre and provides a range of activities 
related to English language learning including private lessons, individual communication 
sessions, chat sessions, workshops and credited courses. All these activities are free and 
open to all Chiba University students or staff who wish to participate.
　Given the opportunities to interact with students of other nations, and the availability 
of facilities, it is possible that enthusiasm among students who previously had not 
excelled in using English as a tool for communicating in another language may also 
increase. However, this potential enthusiasm may be constrained by circumstances, and 
by students’ lack of confidence in their own abilities. With regard to the opportunity to 
interact in another language, international students are able to take Japanese language 
classes at Chiba University in the Centre for International Education (henceforth 
referred to as CIE), as well as on their ordinary courses, and Japanese students are able 
to take credits for English on General Education courses. However, the on-campus 
opportunities for following a personalized learning plan and obtaining individual support 
are limited. In addition, although English House is open to learners of all levels and 
abilities, many students are too nervous to enter English House on their own initiative 
(Morikawa and Harrington, 2017) and therefore cannot take advantage of the 
opportunities for personalized, authentic communication that exist. The LEX 
programme was established in April 2017 in order to partially address these issues.
　The Chiba University LEX programme is a language exchange programme consisting 
of seven weeks of weekly sessions between two partners, each of whom speaks a 
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language that the other would like to learn. The aims are to help one’s partner achieve 
their learning goals with respect to their target language, and to encourage cultural 
understanding. 
　The LEX programme was started for a number of reasons. Firstly, the programme 
aims to increase the level of personalization in students’ language learning so that 
students are better able to meet their own goals. A personalized syllabus could help to 
remove obstacles to learning that may occur in ordinary language classes, such as 
having no interest in the subject matter, not being able to see the personal relevance of 
what is being taught, or feeling that the class is either too difficult or too easy. Learning 
support for each student is also more personalized than in an ordinary class, as any 
support given by a partner can be focused completely on that student, allowing for 
tailored feedback at a suitable level, depth and pace, as far as the partner is able. 
　Another reason why the LEX programme was established was to provide an 
opportunity for students to engage in personal and authentic communication for specific 
purposes. This is likely to encompass skills such as natural turn-taking and negotiation 
of meaning that are essential for students wishing to use a language effectively, but 
which may not be the focus of in-class language learning opportunities. In this way, out-
of-class learning such as the LEX programme can complement in-class learning 
experiences, which is an important factor associated with success in language learning 
(Lai et al, 2016). Students may come to see the target language as a tool for 
communication rather than as a classroom subject to be “mastered”. As Shaver (2012) 
states, writing about a tandem programme between English and German students, 
“students realize that German is not just a classroom code or a formulaic bunch of 
words to be learned” (p. 72). 
　Furthermore, the LEX programme affords opportunities to learn languages that are 
not offered by the institution, such as Finnish and Vietnamese. Chiba University offers 
classes in approximately 12 languages, depending on the term, but classes are often 
large in size, particularly for languages such as German and Chinese, which may have 
more than 50 students in one class. In 2017, the Chiba University LEX programme 
included students of 13 languages in the first semester and 10 languages in the second 
semester. For a breakdown of languages, refer to Table 2 on page 10.
　Finally, the LEX programme provides a chance to become closer to people from other 
cultures. It was hoped that students would be able to gain a deeper knowledge of their 
target language’s culture; also, that friendships would form as a result of LEX 
partnerships. MacIntyre et al. (1998) state “that the desire to affiliate with people who 
use another language, and to participate in another culture, has a powerful influence on 
153
国際教養学研究 Vol.2（2018.3）
language learning and communication behavior” (p. 551). 
Background
　The LEX programme was conceived after observation of similar programmes in 
other universities and from a review of the literature concerning tandem learning. A 
major influence was the autonomous learning programme called Each One Teach One 
(EOTO), which is coordinated by the University of Jyväskylä Language Centre. 
When visiting the University of Jyväskylä, Finland, in 2015 and again in summer 2016, 
Nishizumi interviewed the programme coordinators and found that students post their 
own advertisements including a self-introduction, mother tongue, target language and 
their learning goals on the EOTO online noticeboard, and arrange partnerships by 
contacting each other online. Instructors meet students at the beginning, in the middle 
and at the end of their 40 hours of meetings and evaluate them through their 
performance, blogs, which they write after each session, and a final report. This course 
is a credited university course.
　Another programme which was influential in the decision to start LEX was the 
student-led tandem programme at Ritsumeikan University. This was described in detail 
by two students (Kurokawa and Nezu, 2016) at the Empowering Students in Self-Access 
Conference at Kanda University of Foreign Languages. The Ritsumeikan programme 
described in the presentation involved student-led activities, including collection of 
applications from students interested in learning a foreign language in tandem and 
matching into suitable pairs, along with production of worksheets to help students with 
their partnerships. This programme appeared to encourage autonomous student 
activity. However, it was uncertain to what extent the LEX programme would attract 
students if it were solely promoted online, so it was decided to conduct the programme 
under the supervision of two teachers and one member of staff, all of whom are in a 
position to introduce the programme to a wide body of students. 
　The LEX programme is not a new concept in the field of language learning. It is one 
style of tandem learning. Tandem, which first started in Germany in the late 1960s, 
originally involved “pairs of native or competent speakers whose aim is to learn each 
other’s language by means of bilingual conversation sessions” (Vassallo and Telles 　
2006 p. 1). According to Vassallo and Telles (2006) the principles of Tandem include 
autonomy, reciprocity and not mixing target languages. The first of these principles, 
autonomy, involves decision-making about what, when, where and how to study and 
interact with one’s partner to create a negotiated syllabus tailored to one’s own needs. 
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The second, reciprocity, means that students are able to take turns in the role of 
“expert” (ibid), and contribute equally to their partner’s learning (Nishioka, 2014). 
Finally, the use of only one target language in each half of one session attempts to 
ensure equal involvement and balanced relations (Vassallo and Telles, 2006). 
　The Chiba University LEX programme is different from this original concept in 
several important aspects. The principle of autonomy is somewhat reduced as students 
are actively recruited for this programme rather than taking the initiative to set up 
their own partnerships as they do in the EOTO programme mentioned above. In 
addition, students are given suggestions and ideas about what they might do when they 
meet up with their partner, although they are free to follow their own paths. If the 
programme were strictly autonomous, the students would be left to their own devices 
when deciding on the goals and methods of achieving them. Finally, the time period is 
fixed at a minimum of one hour per week for seven weeks, although students can 
decide the day and time themselves. Students are free to devote more time to their 
tandem activities, but the minimum should be one hour to allow for thirty minutes for 
each language.
　The principle of reciprocity is maintained in the LEX programme, but the bilingual 
conversation sessions envisaged in the original tandem were replaced by a choice of 
activity. In some cases, students may just converse; in others, students actively teach 
each other what they want to learn for thirty minutes each; and in others, students may 
decide to complete a task or exchange cultural information. 
　The final original principle is that of using only the target language during the time 
allotted for one session. This is not strictly adhered to, as, in many cases in the LEX 
programme, the facilitating language is English. For example, a student may use 
English to help her teach French to a Japanese speaker, or a Japanese student may use 
English to help him teach Japanese to a German speaker. This has happened as a result 
of convenience rather than design, as the learners’ levels of their target languages were 
often at a beginner level and participating students resorted to the easiest way of 
communicating the needed information.  
Implementation
　Students are notified of the opportunity to join the LEX programme by means of 
email, Facebook, posters and leaflets at the CIE and English House (see Appendix 1), 
and word of mouth. All applicants fill in an application form, and hand it in to CIE or 
English House, in paper form (see Appendix 2). Application forms are read by the staff 
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involved and students are paired, paying attention to the following: students’ first and 
target languages; aims, for example, improvement of grammar, ordinary conversation or 
focus on culture; interests; age and status, for example, visiting researcher, 1st year 
undergraduate; and any other relevant details such as restriction of availability. The 
application process and pairing takes about three weeks. The paired students are asked 
by mail to attend an explanation meeting at which they meet their partners. They also 
watch a short presentation on the LEX programme rationale and types of activities that 
they could do in their sessions. The final task at the initial meeting is to negotiate with 
their partners a weekly meeting time and a tentative syllabus for each partner. In the 
following week, the LEX sessions start and continue for approximately seven weeks. At 
the end of the period, participants are asked to respond to a questionnaire available on 
Moodle in order to provide feedback for continuing development of the programme. 
Participants
　As can be seen in Table 1 below, the number of participants in the first LEX 
programme in spring 2017 was just over 100 and this increased slightly in the autumn 
semester. As 2017 was the first year in which the programme was held, the numbers 
are encouraging. However, the number of participants registering on Moodle was not 
satisfactory. This meant that it was not clear whether all the participants continued the 
programme for the full period, or what activities were taking place. 
Table 1　Number of participants
International Japanese Total
Spring 48 57
102
54 registered on Moodle
Autumn 53 65
108
89 registered on Moodle
Staff
　Two teachers and one staff member are involved in setting up the LEX programme. 
One of the two teachers involved is an Associate Professor in charge of the 
aforementioned J-PAC programme and also teaches the Japanese language to 
international students, as well as Japanese and English academic writing to students at 
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the College of Liberal Arts and Sciences. The other is an Associate Professor at the 
College of Liberal Arts and Sciences, who is also manager of the English House and an 
English lecturer in the General Education Department. The staff member works at 
English House, is a qualified English teacher, and is familiar with the vast majority of 
students who use the facility.
Languages
　Table 2 below shows the range of target languages in the LEX programme. As can 
be seen, the most popular language was Japanese, while English was the second most 
popular. The number of different languages involved ranged from 13 in the spring 
semester to 10 in the autumn. 
Table 2　Number of students studying different languages
Spring Autumn Spring Autumn
Japanese 43 50 German 4 7
English 16 16 Thai 2 0
Chinese 11 9 Portuguese 1 0
Spanish 7 7 Arabic 1 0
Korean 6 8 Vietnamese 1 1
Finnish 5 4
Bahasa 
Malaysia
1 0
French 4 4 Greek 0 2
Questionnaire
　In the 2017 spring semester, a follow-up questionnaire was distributed immediately 
after the programme ended in July. A similar questionnaire was planned at the time of 
writing for the autumn semester programme. Japanese and English versions of the 
questionnaire were sent by email and 45 out of 105 students responded, two of whom 
had two separate partners rather than one. 
　The follow-up questionnaire consisted of three parts: students’ background such as 
name, year, mother tongue and partner’s language in Part 1; about the LEX sessions, 
such as how many times, where and when they met in Part 2; and about their 
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impressions of the LEX programme regarding aspects such as motivation, expectations, 
teaching and learning, communication, cultural understanding and friendship. Parts 1 
and 2 were mainly in the form of open questions, whereas part 3 provided a four-point 
scale consisting of “Strongly agree”, “Agree”, “Disagree” and “Strongly Disagree” for 
each prompt. There were spaces for students to write their comments freely and to 
make suggestions about improving the programme at the end of the questionnaire.
Student Responses
   Responses provided a large amount of data covering many different aspects of the 
programme, most of which are beyond the scope of this preliminary report, which 
considers only the most general questions and responses about student satisfaction with 
the programme from part 3 of the questionnaire. The numbers in parentheses indicate 
international students on the left and Japanese students on the right.
Table 3　Responses to the prompt “The LEX programme was useful.”
Strongly agree Agree Disagree Strongly disagree
29 (14/15) 19 (12/7) 0 0 
Table 4　 Responses to the prompt “The LEX programme increased my motivation to 
study a language.”
Strongly agree Agree Disagree Strongly disagree
15 (6/9) 29 (16/13) 3 (3/0) 0
Table 5　 Responses to the prompt “The LEX programme is a more personalized way 
of studying than ordinary classes.”
Strongly agree Agree Disagree Strongly disagree
20 (10/10) 25 (15/10) 3 (1/2) 0
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Table 6　Responses to the prompt “I could learn a lot about my partner’s language.”
Strongly agree Agree Disagree Strongly disagree
14 (7/7) 29 (16/13) 6 (3/3) 0
Table 7　 Responses to the prompt “The LEX programme is a good way to meet people 
from other countries.”
Strongly agree Agree Disagree Strongly disagree
29 (12/17) 19 (14/5) 0 0
Table 8　Reponses to the prompt “The LEX programme is fun.”
Strongly agree Agree Disagree Strongly disagree
24 (12/12) 23 (13/10) 0 0
Table 9　 Responses to the prompt “I would recommend the LEX programme  to my 
friends.”
Strongly agree Agree Disagree Strongly disagree
16 (10/6) 32 (16/16) 0 0
　From the above response, it is possible to consider the LEX programme a success 
with regard to general elements of student satisfaction. However, it should be 
remembered that the number of respondents was just under half of all the LEX 
participants, and that the autumn semester LEX programme data had not yet been 
collected at the time of writing. General comments concerning satisfaction with the 
programme included the following:
Student 1: 
　“相手の言語については、疑問に思ったことをその場で質問でき、なにが学びたいとい
うのも選べたので自分のペースで勉強できた。”
(I could ask questions whenever I wanted to about my partner’s language, learn what I 
wanted to and study at my own pace.)
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Student 2: 
　“毎週LEXのためにパートナーと会うのが本当に楽しみだった。言語だけにとどまらず、
ドイツの文化についていろいろ話を聞けたのもよかった。そして何よりLEXを通してパー
トナーとよい友達になれたことが嬉しい。友達同士でお互いの言語を教えて、学び合える
のはとても有意義なことだと思う。”
(I was really looking forward to seeing my LEX partner every week. It was good not only 
to listen to languages but also to listen to various stories about German culture. Above 
all, I am glad that I became good friends with my partner through LEX. I think that it is 
very meaningful for friends to teach each other’s languages and learn from each other.) 
Student 3: 
　“やはり知らない留学生と日本語以外の言葉で話すのは最初は緊張しましたが、慣れて
くるととても楽しかったです。何回かレッスンで顔を合わせることによって、だんだん話
しやすさが出てくるのだと思います。”
(At the beginning, I was nervous to talk in another language with an international student 
who I do not know, but when I got used to it, it was a lot of fun. I think that by meeting 
up several times, it gets easier to talk.)
Student 4:
　“フィンランドに８月から１年間留学するため、フィンランド語を学びたいなと思って
いました。LEXでは優しいパートナーに恵まれ、挨拶・自己紹介のフレーズ、感情を表
す単語、スーパーの商品の単語、発音方法や文化、訪れるべき場所など様々なことを学べ
ました。”
(Because I’ll be studying abroad in Finland for a year from August, I wanted to learn 
Finnish. I could learn various things from my kind partner such as greetings, self-
introduction, how to express my feelings, supermarket vocabulary, pronunciation, and 
culture and places to visit.)
Student 5:
　“LEXを実際にやってみてよかったと思っています。もちろん勉強を教えてもらえたこ
とも良い点ですが、一番は外国の友達ができたことにあると思っています。留学生と一対
一で話す機会はあまりないので、今回の経験はとても貴重でした。”
(It was good that I did the LEX programme. Of course, it’s great that I could study, but 
I think the best thing was that I could make friends with an international student. I don’t 
usually have the opportunity to talk with international students on a one-to-one basis, so 
this was a valuable experience for me.)
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Student 6:
　“I like that the programme enables one to meet new people and learn a different 
language not only during the programme but also because you can set it up as a 
Tandem even afterwards. Finding Tandem-partners otherwise can be quite difficult”.
　Comments were largely positive; however, there are still many issues that need to be 
addressed in future programmes. One is that of communication between the partners. 
In some cases, students found it difficult to articulate their needs. (see Table 10). 
Table 10　 Responses to the prompt “I could explain clearly about what I wanted to 
learn.”
Strongly agree Agree Disagree Strongly disagree
8 (4/4) 31 (14/17) 9 (7/2) 1 (1/0)
One student stated:
　“I wanted to learn mainly language, but my partner wanted to learn mainly about 
culture. I wasn’t satisfied over the seven-week period because of this difference.”
　Another problem was that students were sometimes unsure how to teach what their 
partner wanted to learn as shown in Table 11 below. 
Table 11　 Responses to the prompt “I had problems when I tried to teach my 
language.”
Strongly agree Agree Disagree Strongly disagree
6 (2/4) 21 (8/13) 21 (16/5) 1 (1/0)
One student commented:
　“自分の言語（日本語）を教えるのが難しかった。というより、きちんと “教え” られ
たのかわからない。パートナーの日本語のレベルを考えた際、何をどう教えるのがベスト
なのか判断が難しかった。”
(It was difficult to teach my language (Japanese). Or rather, I do not know whether it was 
taught properly. When considering the Japanese level of the partner, it was difficult to 
judge what and how it was best to teach.)
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   The third main problem was that some students found it difficult to decide on the 
contents of each session as shown in Table 12 below. 
Table 12　 Responses to the prompt “It was difficult to decide the content of each 
class.”
Strongly agree Agree Disagree Strongly disagree
8 (7/1) 19 (6/13) 19 (13/6) 3 (0/3)
One student wrote the following comment: 
　“日本語のレベルがそこそこ高い人だと、何を教えればいいのかいまいちよくわからず、
文化の話を日本語でするという方法をとりました。”
(As my partner’s level of Japanese was relatively high, I didn’t really know what to teach, 
so I talked about culture in Japanese.)
Comments
　As can be seen, there are still many obstacles to overcome. In order to address some 
of these issues, in the second LEX programme, more support was provided at the 
beginning of the course with regard to possible learning content and teaching methods. 
When the feedback from this programme has been collected, it will be collated and 
appropriate action will be taken in order to further improve the effectiveness of the 
language learning partnerships.
Conclusion
　This paper has briefly introduced the Chiba University LEX programme and 
explained how and why it was established in its current form. According to the results 
of the follow-up questionnaire in spring 2017, it could be said that the programme has 
started well. However, there are many issues that need to be resolved in order to 
maximize the potential of the LEX programme. Future research will include areas such 
as factors that affect students’ motivation; how to support students so that they can 
function more autonomously and effectively, both in the “expert” and learner roles; and 
how to facilitate communication to deepen students’ mutual understanding and 
awareness through LEX. 
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APPENDIX 1　POSTER＊
*available in Japanese and English
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APPENDIX 2　APPLICATION FORM＊
*available in Japanese and English
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